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 Background: Language is a variable that plays an important role in children's 

academic achievement. Children with language problems will have greater 

challenges in their academic achievement. Therefore, it is important to 

conduct language tests when children enter Early Childhood Education 

(PAUD). However, language proficiency tests in PAUD environments are still 

very rare in Indonesia. This study aims to provide an overview of children's 

language ability profiles in the PAUD environment. 

Method: The research method used is descriptive quantitative with data 

collection techniques through language instruments/tests.  

Result: The results of the study show that 11.32% of early childhood children 

at the Khalimul Khasan Foundation experience language problems, consisting 

of 7.55% of children indicated to have language disorders and 3.77% indicated 

to have language delays. 

Conclusion: Language problems in PAUD contribute to a significant number, 

so it is necessary to refer children with language problems to speech therapists 

so that they can receive appropriate intervention. Therefore, language 

assessment in preschool age is very important to identify language problems 

as early as possible. The earlier the intervention, the more effective the 

treatment will be. 
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INTRODUCTION  

Language is an element that plays an important role in growth and development. The causes of language 

problems are very complex, with biological, cognitive, and environmental factors each contributing to the risk 

of language problems (Setiawan, 2024). Children with language problems can be affected in their social, 

emotional, and behavioral abilities. Children with language disorders exhibit higher levels of problematic 

behavior compared to children in general (Curtis et al., 2018). According to Kapa and Plante, children with 

language problems show deficits in several components of executive function (Kapa & Plante, 2015). In 

general, language problems consist of delays and disorders. Children aged 18 and 24 months with language 

delay show higher socio-emotional and behavioral problems than children who do not experience language 

delay (Thurm et al. 2018). The forms of problems that arise include externalizing behavior, internalizing 

behavior, dysregulation, and maladaptive behavior.  

Externalizing behavior refers to behavior in which a person expresses their emotional conflict 

outwardly. Some examples of externalizing behavior are kicking, hitting, screaming, and the like.  
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Internalizing behavior refers to behavior in which a person directs their emotional conflict inward. Some 

examples of internalizing behavior are anxiety, fear, withdrawal, and the like.  

Dysregulation refers to a person's inability to control or regulate themselves according to the situation. 

Some examples of dysregulation behavior are being easily angered or explosive, difficulty calming down, 

excessive emotional reactions to small or unusual things, and the like. 

Maladaptive behavior refers to behavior in which a person has difficulty adjusting to their environment. 

Some examples of maladaptive behavior are children closing themselves off from others, avoiding 

responsibility, manipulative behavior, and the like. 

Data collected from 515 schools showed that 5.7% were at risk of specific learning disorders. Early 

symptoms of specific learning disorders include delays in motor, social, and language development in 

preschool age (Bozatlı et al. 2024). Language skills have a significant relationship with academic achievement 

(Norbury et al. 2016). Children with developmental language disorders (DLD) show difficulties in academic 

achievement compared to their peers. The academic abilities affected include reading, writing, spelling, and 

narrative skills (Ziegenfusz et al. 2022). 

It is very important to assess children's language abilities before they enter early childhood education 

(PAUD). This assessment aims to predict socio-emotional, behavioral, and academic achievement problems. 

This is important considering that children's daily lives in PAUD are closely related to social and academic/pre-

academic activities. Children who are identified as having below-average language skills may be recommended 

to receive speech therapy services to help them face social and academic/pre-academic challenges. 

Language ability tests can provide information on whether a child's language ability is within the normal 

range, low, or very low. In the Verbal Vocabulary Test, children in the low category tend to be identified as 

having language delays, while children in the very low category tend to be identified as having language 

disorders. 

The language problems experienced by children can be measured through vocabulary. Based on the 

Diagnostic and Statistical Manual of Mental Disorders, Fifth Edition, Text Revision (DSM-5 TR), one of the 

indicators that a child has a language disorder is a deficit in vocabulary (APA, 2022). McAllister and Milner 

explain that vocabulary is a predictor of children with language problems or Speech, Language, and 

Communication Needs/SLCN (McAllister and Milner, 2013). A study in 2021 also explains that vocabulary is 

an observable variable for predicting language development (Sansanvini et al. 2021). This means that the more 

vocabulary a child has, the lower the risk of language problems.  

This study was conducted to provide an overview of language ability profiles and to explain the types 

of language problems experienced in the Khalimul Khasan Foundation's early childhood education 

environment. The Khalimul Khasan Foundation's early childhood education program routinely conducts 

language assessments of its students. 

 

METHOD 

Research procedure 

The research was conducted using quantitative descriptive methods. Quantitative descriptive research 

is research that uses quantitative methods and descriptive analysis techniques (Alfatih, 2021). This means that 

the data collected is presented in the form of tables, diagrams, graphs, and the like to illustrate the variables 

being studied. The variable in this study is language ability. Therefore, language ability profiles are presented 

in the form of diagrams, tables, graphs, and the like to illustrate facts in numerical form. 

 

Population and Sample 

The subjects of this study were children enrolled in early childhood education at the Khalimul Khasan 

Foundation. The sampling technique used was total sampling, whereby all members of the population were 

included in the sample. There were 53 early childhood education students at the Khalimul Khasan Foundation. 

Therefore, the sample size for this study was 53. Data collection was conducted from October 2024 to 

December 2024. Data collection was conducted using a test tool. The research instrument used in this study 

was valid and reliable. Validity refers to the accuracy and precision of the measurement results (Azwar, 2012), 

while reliability refers to the consistency of the measurement results, which means how high the accuracy of 

the measurement is (Azwar, 2012). The test tool or research instrument used was the Receptive Verbal 

Vocabulary Test (TKV-R). The Receptive Verbal Vocabulary Test (TKV-R) is a test tool used to measure 
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language ability based on understood vocabulary or receptive vocabulary. The TKV-R consists of 38 items. 

The items were compiled by considering the correlation coefficient (minimum score of 0.30) and item 

discrimination index (minimum score of 0.40). The content validity score of the TKV-R is 0.92 and the 

reliability score of the TKV-R is 0.912. Children who are categorized as having a tendency to experience 

language problems in the form of delays have scores in the range of -1 to -1.5 standard deviations or are in the 

low category. Meanwhile, children categorized as having a tendency to experience language problems of a 

disorder nature are in the score range below -1.5 standard deviations or in the very low category. Children with 

vocabulary scores below -1.5 standard deviations have the potential to experience problems of a “disorder” 

nature, referring to Traunner and Nass, who state that children with language disorders have scores less than 

or equal to -1.5 standard deviations from language examinations (Swaiman et al. 2017). 

 

Data Analysis 

The data analysis for this study used descriptive analysis techniques. According to Sugiono, descriptive 

analysis is a method of analyzing data by describing the collected data without drawing general conclusions 

(Sahir, 2021). The data presentation includes language ability profiles, types of language problems, 

comparisons of language scores by age, and language scores by gender. 

 

RESULTS AND DISCUSSION 

Based on the results of the language assessment using the Receptive Verbal Vocabulary Test (TKV-R) 

instrument, the results are presented as follows: 

Figure 1. Sample Frequency Diagram Based on Gender Children 

 
The study involved 53 children, consisting of 31 boys and 22 girls. The percentage of boys was 

58.49% and girls 41.51% (Figure 1). 

 

Table 1. Language Ability Profile 

Language Ability Frequency Percentage 

Very high 2 3.77 

High 5 9.43 

Average 40 75.47 

Low 2 3.77 

Very low 4 7.55 

Total 53 100 

 

Based on the data above (Table 1), it is explained that of the 53 children evaluated using the TKV-R, 

40 children had average language skills (75.47%), 5 children had high language skills (9.43%), 4 children had 

very low language skills (7.55%), 2 children had very high language skills (3.77%), and 2 children had low 

language skills (3.77%). 

Table 2. Types of Language Problems 

Types of Language Problems Frequency Percentage 

Typical language development 47 88.68 

Language delay 2 3.77 



                ISSN: - 

Journal of Speech Language and Communication Research (JSLCR), Vol. 2, No. 1, June 2025: 15-21 

18 

Language disorder 4 7.55 

Total 53 100 

Based on the table above (Table 2), there were 47 children with typical language development, 2 

children with language delay, and 4 children with language disorder. The percentage of children with typical 

language development was 88.68%. 3.77% of children with language delay, while 7.55% of children had 

language disorder. 

The data from Table 2 shows that 11.32% of children experienced language problems. The language 

problems experienced by children consisted of 3.77% of children identified as having language delay and 

7.55% of children identified as having language disorder. Meanwhile, 88.68% of children were not identified 

as having language problems, based on receptive vocabulary. 

Other studies on language problems in preschool age have shown varying results. A study involving 

410 children showed that the prevalence of developmental language delay was 35.9% (Al-Qahtani et al. 2025). 

Meanwhile, in studies of children with developmental language disorders, the prevalence was 3.36%-3.70% 

(Nudel et al. 2023). 

Figure 2. Diagram of Language Problems Based on Gender 

 
Based on the figure above (Figure 2), the data shows that of the group of children experiencing language 

problems, 16.67% were girls, and 83.33% were boys. The number of girls experiencing language problems 

was 1 child, with the type of language problem being language delay. Meanwhile, the number of boys 

experiencing language problems was 5 children, consisting of 1 child with language delay and 4 with language 

disorders. 

Another study explains the percentage of speech and language delays by gender: 68.5% occurred in 

boys and 31.5% occurred in girls (Hoque, Akhter & Mannan, 2021). The number of children with language 

problems was higher in boys than in girls. 

Tabel 3. Skor Typical Language Development 

Age Mean Mean (Male) Mean (Female) 

2-3 Tahun 19.67 14 22.5 

3-4 Tahun 23.33 23.8 23 

4-5 Tahun 31.18 31.25 31.08 

Based on the data from the table above (Table 3), it shows that the language scores of children with 

typical development vary based on age and gender. For children aged 2-3 years, the average language ability 

score is 14 for boys and 22.5 for girls. For children aged 3-4 years, the average language ability score is 23.8 

for boys and 23 for girls. For children aged 4-5 years, the average language ability score is 31.25 for boys and 

31.08 for girls. Meanwhile, the average scores for both groups are 19.67 for children aged 2-3 years, 23.33 for 

children aged 3-4 years, and 31.18 for children aged 4-5 years. The differences in average scores between 

genders based on age group are visualized in graph 4 (see Figure 4). 
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Figure 3. Graph of Language Scores Based on Age 

 
Based on the graph above (Figure 3), the average language score for children aged 2-3 years is 19.67. 

In the 3-4 age group, the average language score for children is 23.33. Meanwhile, in the 4-5 age group, the 

average language score for children is 31.18. The graph shows that the older the age group, the higher the 

average language proficiency score. This is in line with studies on vocabulary, which explain that as children 

get older, the number of words they master will also increase (Verhoef et al. 2023). 

Figure 4. Language Score Graph Based on Age and Gender 

 
Based on the graph above (Figure 4), there is a difference in the average language ability scores between 

boys and girls. The difference in the average score in the 2-3 year age group is 8.5, with the average score 

being higher for girls than for boys. In the 3-4 year age group, there is a difference in the average score of 0.8, 

with the average score being higher for boys than for girls. In the 4-5 year age group, there is a difference in 

the average score of 0.17, with the average score being higher for boys than for girls.  

Studies show that by the age of 2, girl's language ability scores are higher than boy's (Gayraud, Lanoë, 

& De Agostini, 2025). Meanwhile, other studies have shown inconsistent results between gender and language 

ability (Marjanovič-Umek & Fekonja-Peklaj, 2017). 

 

CONCLUSION 

Based on the language assessment conducted, the data shows that 11.32% of children at the Khalimul 

Khasan Foundation Early Childhood Education Center have language problems. 7.55% of the language 

problems experienced are language disorders, and 3.77% experience language delay. Based on age group, the 

older the age group, the higher the average score. The biggest difference in scores between males and females 

was found in the 2-3 year old age group, with females having a higher average score than males. Research on 

a larger scale is needed to test the consistency of the findings in this study.  

Language problems in early childhood education contribute to a significant number of cases, so it is 

necessary to refer children with language problems to speech therapists so they can receive appropriate 

intervention. Therefore, language assessment in preschool age is very important to identify language problems 

as early as possible. The earlier the intervention, the more effective the treatment will be. 
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